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Independent Auditor’s Report 

To the Readers of Gate Pa School’s Financial Statements 

For the Year Ended 31 December 2025 

 

The Auditor-General is the auditor of Gate Pa School (the School). The Auditor-General has appointed me, 

Craig Rossouw, using the staff and resources of William Buck Audit (NZ) Limited, to carry out the audit of 

the financial statements of the School on pages 2 to 21, that comprise the statement of financial position as 

at 31 December 2025, the statement of comprehensive revenue and expense, statement of changes in net 

assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 

statements that include accounting policies and other explanatory information. 

 

Opinion 

 

In our opinion the financial statements:  

 

— present fairly, in all material respects: 

— its financial position as at 31 December 2025; and 

— its financial performance and cash flows for the year then ended; and 

— comply with generally accepted accounting practice in New Zealand in accordance with the Public 

Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.   

 

Our audit was completed on 27 May 2026. This is the date at which our opinion is expressed. 

 

Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 

the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 

by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 

are further described in the Responsibilities of the auditor section of our report.  

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

audit opinion. 

 

Responsibilities of the Board for the financial statements  

 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 

and that comply with generally accepted accounting practice in New Zealand.  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 

School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 

matters related to going concern and using the going concern basis of accounting, unless the Board intends 

to close or merge the School, or has no realistic alternative but to do so. 

 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking 

that the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

— We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 

that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 

misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 

collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

— We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 

effectiveness of the School’s internal control. 

— We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

— We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 

conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 

conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 

the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 

opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 

However, future events or conditions may cause the School to cease to continue as a going concern. 

— We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in a 

manner that achieves fair presentation. 

 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 

and significant audit findings, including any significant deficiencies in internal control that we identify during 

our audit.  
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Our responsibilities arise from the Public Audit Act 2001. 

 

Other information 

 

The Board is required to prepare an annual report which includes the annual financial statements and the 

audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and 

Achievement, a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. 

The Board is responsible for the other information that it presents alongside its annual financial statements. 

 

The other information obtained at the date of our audit report includes copies of the Statement of Variance, 

Evaluation of the School’s Students’ Progress and Achievement, Giving Effect to Te Tiriti o Waitangi, 

Statement of Compliance with Employment Policy, and Statement of KiwiSport funding. 

 

Our opinion on the financial statements does not cover the other information and we do not express any 

form of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 

incorporate the independence requirements of Professional and Ethical Standard 1 International Code of 

Ethics for Assurance Practitioners (including International Independence Standards) (New Zealand) issued 

by the New Zealand Auditing and Assurance Standards Board. 

 

Other than in our capacity as the auditor, we have no relationship with, or interests in, the School. 

 
 
 
Craig Rossouw 

William Buck Audit (NZ) Limited 

On behalf of the Auditor-General 

Tauranga, New Zealand 

Craig Rossouw
CR Signature



  
 

 
STATEMENT OF VARIANCE REPORTING  - 2025 

(analysis of the year’s performance (analysis of variance) against the directions, priorities and targets that were set for that year in the charter) 

School Name:  Gate Pā School  School Number: 1992 

 
STRATEGIC GOAL 1 : COMPETENCE 
Embed structured, high-quality teaching and assessment systems that drive equitable progress and achievement. 
 

Actions  
What did we do? 

What did we achieve? 
What were the outcomes  

Reason for the 
variance 

(between what wanted to  

achieve and what was 
actually achieved)    

Planning for next year.   
Where to next? 

Implement a School timetable and minimise 
disruptions to ensure Reading, Writing, and 
Maths can be taught for 1 hour a day 5 times 
per week 

-A consistent school timetable was implemented across all 
classrooms. 
-Dedicated daily blocks were secured for core learning 
areas: 

●​ Reading – 60 minutes, 5 times weekly 
●​ Writing – 60 minutes, 5 times weekly 
●​ Maths – 60 minutes, 5 times weekly 

-This structure has strengthened learning routines.​
-It has improved the consistency and quality of 
instructional time across the school. 
 

No variance  -Continue implementing the schoolwide 
timetable. Make minor adjustments to 
strengthen learning flow and balance.​
 
-Enhance the richness and depth of learning 
across all curriculum areas. 
 
. 



 
 
 
-Behavioural incident data shows a clear downward trend. 
2023: On average, 81% of students were in the Green Zone (no 
behaviour incidents)  
2025: On average, 88% of students were in the Green Zone across 
the four terms. This shows a steady increase of +7 percentage 
points from 2023 to 2025 in the proportion of students with no 
recorded behaviour incidents, even with more rigorous behaviour 
recording expectations introduced in 2025. 
 
Stand-downs decreased by 18% compared with the 
previous year. 
 
Achievement data shows a clear upward trend: 
 

Overall Progress comparison 

 2024 2025 Increase 

Reading 58% 80% +22% 

Writing 51% 61% +10% 

Maths 60% 75% +15% 

 
 
 
 

Monitor and support the fidelity of teaching 
and learning and program implementation. 

-Fortnightly observations and coaching cycles by Team 
Leaders  improved teaching quality and fidelity. 
-Curriculum leads provided targeted support and guidance. 
-Enabled responsive team-teaching and early identification 
of staff needing formal improvement. 

No variance  -Continue.  
- Enhance by clearly defining the roles of  team 
leaders, curriculum leads, and senior staff. - - 
-Introduce an additional progress check aligned 
to the Standards for the Teaching Profession to 
support ongoing professional growth and a 
focus on all standards. 

Achievement data in each Year Level 
indicates a minimum of 70% of akonga are 

School-wide data reveals these outcomes in term 4, 2025 
Reading: Auraki 80% at/above Rumaki 82% at/above 

Auraki 
-Reading -target 

-Continue lifting Panui and Pangarau data  
-Lift Tuhituhi data to 75% at or above.  



achieving at the expected Year Level.   Writing: Auraki 60% at/above Rumaki 71%/at/above 
Maths: Auraki 75% at/above Rumaki 75% at/above 
 
 
 
102 children were involved in Tier 2 BSLA interventions. 

exceeded by 10% 
-Writing -target 
missed by 10% 
-Maths  - target 
exceeded by 5% 

 
Rumaki 
-Reading - 
-target exceeded 
by 12% 
-Writing   -target 
exceeded by 1% 
-Maths - target 
exceeded by 5% 

-Tuhituhi  - school wide PLD focus  for 2026 

An intentional approach to growing the 
capability and capacity of LAs through 
targeted PLD, particularly in Phase 1 
Literacy for both kaiako and LAs, must 
include support for ESOL learners. 

-Weekly PLD has strengthened Learning Assistants’ 
capability and confidence.​
-This has led to more effective in-class support for all 
learners.​
-ESOL students and target students, in particular, are 
benefiting from improved daily support through the use of 
LAs for before school whānau language clubs,  in-class 
literacy support and additional tier 2 groups .  

No variance  -The Leaders of Learning Support will oversee 
LA PLD.​
-Increased in-class support and modelling will 
be provided for Learning Assistants. 
- A structured onboarding programme will be 
introduced for new Learning Assistants. 

Develop a responsive assessment and 
reporting schedule that aligns to Te 
Mātaiaho and that facilitates student 
agency.    

- Assessments scheduled to help inform OTJs for validity 
and robustness of data 
-Termly assessment schedules were developed to align 
with the changing curriculum, government expectations 
and reporting schedule . Team leaders and SLT developed 
the schedule together. 
 PATs testing introduced  x 2 per year for Maths,  Year 3-6 
(Auraki and Māori Medium) and Reading Comp and  STAR 
for Year 4 - 6 (Auraki and Bi-Lingual.) 
-Phonics checks introduced for Year 0/1 
- Included new assessments - chapter reviews, mid year 
and end of year reviews for Maths No Problem  
- Included lesson tracker for Maths No Problem 
- JAM remained for Junior Maths until government brings 
out fit for purpose Junior Maths Assessment 
 

Variance due to 
lack of clarity from 
MoE and changing 
timeline. 

 

-Assessment data will be entered into HERO as 
per schedule.  
-Written reports to be  generated twice yearly 
in HERO.   
-Whānau will  receive termly OTJ updates 
through HERO. 



The concept curriculum is enhanced 
through the delivery of the specialist 
teaching program and  six classroom 
lessons per term  -minimum.  

-Our concept-based curriculum, with a minimum of six 
classroom lessons per term, ensures balanced learning 
across all curriculum areas. 
-Recent concepts — Future Self and To Market, To Market – 
Te Mākete, Te Mākete — have deepened student 
engagement and strengthened cross-curricular 
connections. 
-Specialist subjects are no longer used due to timetable 
constraints. 
 

Variance - no 
specialist teachers. 
Retrieval charts 
were introduced as 
a school-wide 
expectation. 

-Ensure mana whenua and  teachers with 
expertise are an integral part of concept 
planning. 
-Continue using retrieval charts and 
exhibitions.  
-No use of specialist teachers.   
 

 

Quantifiable expectations for structured 
literacy exist and progress is closely 
monitored. 
 
 

-Quantified expectations for structured literacy—set at a 
minimum of three Taumata per year —have strengthened 
accountability, improved progress tracking, and ensured 
timely, targeted support for teachers and students 
requiring additional assistance. 
-This has led to more focused professional discussions and 
responsive teaching for learners not yet meeting 
expectations. 

No variance  
 
 
 
 
 
 
 

-Continue .  
-Further teacher training of BSLA data portal 
and use. 
-PLD for part-time teachers and new staff. 
 
 
 
 
 
 

SOURCES OF EVIDENCE: 
●​ School timetable and teacher planning  
●​ Walk through documents 
●​ Assessment data  including OTJ and PAT data 
●​ LA PLD Schedule 
●​ Retrieval  Charts 
●​ Concept Plans 
●​ Digging into Data - Syndicate slideshows  

 
 
 
 
 
 



 
STRATEGIC GOAL 2 : CULTURE 
 
Foster inclusive, high-expectation environments where language, identity, and attendance are valued and celebrated. 

Actions  - What did we do? What did we achieve? 
What were the outcomes  

Reason for the variance  
(between what wanted to  

achieve and what was actually achieved)  

Planning for next year.   
Where to next? 

Clearly communicate with whānau (existing and new) the 
attendance expectation. 
 
 
 
The attendance team meets regularly  to discuss 
schoolwide initiatives, students of concern and targeted 
strategies to improve attendance. 
 
 

SEE ATTENDANCE TARGETS  BELOW 

-Attendance expectations were shared with 
new whānau during enrolment visits and 
reinforced with existing whānau through 
termly attendance reports, newsletters, 
Facebook, and HERO posts.​
 
-The attendance team met fortnightly to 
scrutinise attendance data, provide targeted 
support for families, make referrals, and 
coordinate class, syndicate, and school-wide 
incentives.​
 
-These combined actions strengthened 
whānau understanding of attendance 
expectations, improved early identification 
and intervention, and contributed to an 
increase in regular attendance across the 
school. 

-See TARGET table below for further 
qualitative data and for  quantitative  data. 

 
 
 
 
 
 
 

No Variance 

-Work with iwi to explore 
culturally responsive strategies. 
 
-Continue to implement the 
STAR attendance plan. 

 

Te Reo Māori structured lessons to continue for all 
mainstream classes; a learning progression to be 
developed for  kaiako. 

-A te reo Māori progression was developed 
for Auraki   to guide teaching and student 
growth in listening, speaking, reading and 
writing.​
 
-Weekly  PLD facilitated  for all kaiako built 
capability in language use and culturally 
responsive pedagogy. It also equipped 
teachers with lessons that could be used in 

 
 

No Variance 

-Te Ao Maori team established  
 
- Regular staff PLD  - Te reo 
Māōri 
 
- Minimum expectation for 
teachers reinforced and 
supported - 4a - 3-7.5 
hours/week. 



their akomanga.​
 
- Term 4 Walkthroughs focused on TIF 
Domain 10 ,evidenced growing confidence, 
improved classroom integration of Te Reo 
Māori, and stronger alignment to culturally 
responsive practice. 

 
-Seek regular feedback from 
Mana Whenua Roopu.  
 
-Extend PLD to Learning 
Assistants. 

Continue to promote Te Ao Māori pathways - Rumaki and 
Bilingual. 
Continue to support Te Ao Māori pathways to deliver 
quality teaching mostly or fully in te reo Māori, and 
learning that is grounded in Māori culture, values, and 
worldviews. 
  
 
 
 
 
 
Implement a professional development plan for rumaki 
kaiako to build their capability in effectively responding 
to diverse tamariki learning needs, specifically Te Reo 
Māori.  

Since 2023, Rūmaki enrolments have 
increased by approximately 9%, while 
bilingual enrolments have grown significantly 
by around 76%, reinforcing that 
Māori-medium pathways continue to be a 
preferred option for many whānau. 
 
 
 
 
 
 
-Regular hui with kaiako to decide on what 
support was needed - action plan in place 
-An achievable PLD plan was created for the 
year to ensure an even spread and support 
was provided 
-PLD for the roll out of new Reo Māori 
programme - Rangaranga Reo ā tā 
-Kaiako committed to reo Māori classes at the 
Wananga to support with reo Māori 

 
 
 
 
 
 
 

No variance 

 
 
 
 
 
 
 
-Beginning kaiako mentor 
programme in collaboration with 
other rumaki/ BTs and support 
people.  
-DP to lead in house PLD for 
kaiako with the support of 
experts 

Strengthen current inclusive practices that provide 
opportunities for students from migrant families to 
celebrate their culture, language and heritage.  

-Before school language classes twice a week 
-Festival of Light party - SE Asian families 
-Pasifika and Filipino night 
-New migrants end of year party 
-Together We Learn catered for the different 
languages. 165 parents/caregivers attended. 
-Language/culture days celebrated in 
assemblies and in class and 1-2 cultural 
whānau event were  held  at school each term. 
-Pasifika dance group met regularly and 
performed at end of year assembly 

No variance -Collaborate with Multi Cultural 
unit holder  to set dates for 
cultural events and language 
weeks. 
-Seek opportunities for a cultural 
lens to appear in the termly 
Concept plans and as part of 
Writing PLD/approach. 
-Commence contract with 
Multicultural Tauranga to 
become a Community Hub. 



All ESOL learners have a targeted support programme 
(this may include in-class and/or withdrawal) that 
reflects their language needs.  

-In-class support with allocated ESOL 
Learning Assistants 
-Targeted withdrawal groups in the 
afternoons 
-Withdrawal groups for pre-loading in the 
mornings for high needs classes. 

No variance -Subscribe to and have PLD in 
the English Planet resource to 
deepen our ESOL LA’s skills. 

SOURCES OF EVIDENCE: 
●​ HERO Attendance Data 
●​ Attendance Matters reports 
●​ Termly attendance reports for each individual. 
●​ Attendance Team minutes  
●​ Te Reo Māori Progression 
●​ Te Reo Māori PLD site 

 
 

 
 
 
 

STRATEGIC GOAL 3  : CHARACTER 
Build belonging and wellbeing through aligned systems and strong whānau connections. 
 

Actions  
What did we do? 

What did we achieve? 
What were the outcomes  

Reason for the variance  
(between what wanted to  

achieve and what was actually achieved)  

Planning for next year.   
Where to next? 

Positive Culture for Learning weekly lesson focus 
becomes an assembly item led by house leaders. 

-Engaging, student-centred video clips were 
created and shared weekly  by House Leaders 
to explicitly teach school-wide PC4L 
expectations. 

No variance -Continue 

Explore new initiatives to support tamariki to regulate 
emotions.   

-Break Café established to support children to 
develop pro-social behaviours .  Between 7-13 
students were involved each term.  
-Students in break-cafe developed social and 
emotional regulation through board games 

 
No variance 

 

-Senior leaders participate in 
PLD - ‘Te Ara Whakamana: Mana 
Enhancement' - A culturally 
centred, strength-based model 



and other activities 
-Playground anti-social behaviours were 
reduced  
 

for wellbeing and positive 
behaviour change. 
-Social Skills Groups established 
alongside RTLB 
-Leader of Learning Support  
working in the classrooms and 
with groups of children 
- Inquiry into how Learning 
Support can be further improved  

School events are facilitated to strengthen learning 
focused relationships with whānau. The work associated 
with these events is shared amongst staff. 
 

- Digital Safety Evening – held on March 11th 
to support safe online practices at home. 
- Together We Learn: Reading and Maths – 
held on May 15th to provide whānau with 
practical ideas on how they can support 
learning at home. 
- HERO Posts - teacher expectations  set ( 3 
per term)  to ensure regular sharing of what 
children are learning at school  
- The Learning at Home section was 
established on our  school website to provide 
level-based  accessible resources for families.​
- Syndicate homework expectations set. 
- Before School English Club (ESOL) 
established to provide parents and children 
with a safe space to develop their English 
language. 
- Reading Before School Club set up to 
encourage daily reading habits and 
engagement. Approx 30 children attended 
each week. This was facilitated by TGC 
students. 

 
 
 

No variance 

-All events should continue 
except for Digital Safety Evening( 
poor turnout) 
-Earlier in year for ‘Together We 
Learn’ 
-Embed practices for syndicate 
homework  



Develop systems and structures to support the 
introduction of cohort entry, the graduation from 
gateway class, and the development of foundational 
skills before transitioning to bilingual class.   
 
 

What we achieved 

-A cohort entry system was established and 
communicated to whānau and stakeholders, 
including structured pre-entry visits and 
teacher engagement with ECEs.​
-Processes for graduation from Gateway were 
implemented, though criteria remain 
responsive to learner needs and cohort size.​
- Entry to the bilingual pathway was refined 
so transition now occurs from Year 2.​
 

Outcomes 

-Planned intakes supported calm, 
high-quality transitions and more responsive 
teaching.​
-Tamariki developed stronger foundational 
skills in English literacy before transitioning 
to the bilingual pathway, reducing variability 
of needs in the junior bilingual class.​
- Teachers reported improved alignment with 
structured literacy and mathematics 
programmes.​
-Whānau reported high confidence and trust 
in transition processes, with 100% 
understanding cohort entry and start dates.​
-Leadership improved its ability to plan 
staffing and resources across the year.​
- Next steps include clarifying Gateway 
graduation criteria and strengthening early 
communication with ECEs and whānau. 

 
 
 

No variance 

Revisit Gateway philosophy: 
-​ Alignment to school 

vision and goals 
-​ Purpose 
-​ Programme 
-​ Length 
-​ Transition 

 
Develop a planned approach to 
strengthen relationships with 
ECE services in order to: 

-​ Build a shared 
understanding of cohort 
entry processes and 
expectations 

-​ Gain early, accurate 
indication of children 
transitioning to our 
school 

-​ Strengthen authentic 
partnerships, including 
meaningful involvement 
in school visits and key 
events 

 
 
 

An intentional approach to the onboarding and ongoing 
professional learning for the new Student Management 
System - HERO; this will involve all Staff and our 
whānau. 

-Staff Only Days, hui and regular sharing built 
staff capability and confidence in using HERO. 
-Whānau, including new families, were 
supported through clear communication and 
enrollment guidance.​
- Outcome: Smooth transition to HERO has 

No variance Extend use of HERO to include:  
-​ assessment and 

reporting 
-​ learning support  



strengthened whānau engagement and 
created a more holistic picture of the child for 
staff. 

SOURCES OF EVIDENCE: 
●​ Library of PB4L clips 
●​ Break cafe register  
●​ School Events - marketing, presentation and evaluation material. 
●​ Cohort Entry - website material, pre-visit schedule and evaluation. 
●​ HERO - PLD material 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

REPORTING ON TARGETS 
 

1.​ ATTENDANCE TARGET 
 
By 2030, our target is that 80% of all children will attend school at least 90+% of the time, requiring an  
annual target increase of 4  percentage points in regular attendance. 
 
Target Group - Māori akonga 
From a 2024 baseline of approximately 40%, this target will be achieved through a sustained, planned improvement of 6-7 percentage points per year.  

Actions What did we achieve? What were the outcomes?  
-Attendance roles and responsibilities for all staff were confirmed.  

-An Attendance Team led by the Principal  and a senior leader from  each 
syndicate was  formed and met weekly  to:  review school wide initiatives, 
identify students of concern, and implement targeted strategies to improve 
attendance Strategies include liaison with external agencies. 

-SLT followed-up of  daily absences 

 
-Reviewed current attendance roles and responsibilities.​
 
-Created a STAR Attendance Plan for whānau and staff, clearly outlining roles and 
responsibilities across the different attendance tiers. 
 
-The attendance team met fortnightly to scrutinise attendance data, provide targeted support 
for families, make referrals, and coordinate class, syndicate, and school-wide incentives. 
 
-SLT followed up daily on unexplained absences. 



Data (Term-by-Term Comparison: Previous Year vs Current Year) 

Whole School 

Term 2024 Regular Attendance (%) 2025 Regular Attendance (%) Change (+/–) 

Term 1 51% 63% +12% 

Term 2 53% 52% -1 % 

Term 3 51% 61% +10% 

Term 4 51% 61% +10% 

 

Māori Learners 

Term 2024 Regular Attendance (%) 2025 Regular Attendance (%) Change (+/–) 

Term 1 42% 55% +13% 

Term 2 41% 40% -1% 

Term 3 40% 44% +4% 

Term 4 39% 48% +9% 

    

 

Reason for the variance 
Attendance targets were met in all terms except Term 2, which was significantly affected by long-term illness. Success in other terms was driven by a 
strong, collective focus on attendance led by the principal and syndicate representatives. 
 
Whole School 
Target exceeded: 
Term 1  - +8% 
Term 3 - +6% 



Term 4- +6% 
Target Not Met 
Term 2  
 
Māori Learners  
Target exceeded: 
Term 1  - +9% 
Term 3 - met 
Term 4- +4% 
Target Not Met 
Term 2  
Planning for next year.   Where to next? 

●​ Continue to strengthen our community approach with clear expectations for roles and responsibilities.  
●​ Explore new ways of increasing student belonging for our target akonga. House rangatira could have a role . 
●​ Work with iwi to explore culturally responsive strategies and to support our most at-risk tamaiti. NB. Ngāti Ranginui has the ASA contract. 
●​ Explore further use of personalised practical support i.e.  care packages, utilising additional school  van for pick-ups. 
●​ Continue the positive, rewards-rich approach - celebrate successes , monitor realistic  and increasing targets . 
●​ Continue to implement the  AMP /STAR attendance plan. 
●​ Explore ways of automating via HERO attendance  reports to whānau 

SOURCES OF EVIDENCE: 
●​ HERO Attendance Data 
●​ Attendance Matters reports 
●​ Termly attendance reports for each individual. 
●​ Attendance Team minutes  

 

 
 

 

2.​ PANUI /READING TARGET   - AURAKI  
 

a)​ Year 4- Accelerate the Pānui progress of  Year 4  students, as measured by BSLA so that 46+% are achieving at Taumata 7 or above.  
-​ The baseline for the start of the year was 6% of year 4s( an increase of 40%) 
-​ NB. this cohort had a very low baseline  

Term  % achieving at Taumata  7 or above 



Term 1 6% 

Term 2 17% 

Term 3 42 % (target exceeded by 2%) 

Term 4 70 % (target exceeded by 30%) 

 
Target: 46% 
Actual: 70% 
Target Exceeded by: 30% 
 

b)​ Year 3 -  Accelerate the Pānui progress of  Year 3 students, as measured by BSLA so that  42+% are achieving at Taumata 7  or above.  
-​ The baseline for the start of the year was 8% of year 3s ( an increase of 42%). 

Term   % achieving at Taumata  7  or above 

Term 1 8 % 

Term 2 36% 

Term 3 43% (target exceeded by 1%) 

Term 4 58%  (target exceeded by 16%) 

 
Target: 42% 
Actual: 58% 
Target Exceeded by: 16% 
 

Actions What did we achieve? What were the outcomes?  
Teaching & Learning 
 

●​ Tier 1 – High-impact BSLA strategies, including fluid groupings, adaptive 
teaching, and in-class ESOL tutors, to accelerate student progress  

●​ Tier 2 
○​ BSLA Structured Literacy Intervention 

​ Progress in EoY OTJ data between 2024 and 2025 in Pānui:  
○​ 2024 Auraki - 58% at or above in Reading. Rumaki 57% at or above 

in Reading.  
○​ 2025 Auraki -80% at or above in Reading. Rumaki 82% at or above 

in Reading. 



○​ ESOL vocab. sessions for target groups 
○​ ESOL target group breakfast club – focus: oral language and 

everyday vocabulary. 
Progress & Achievement 

●​ Collect accurate, valid BSLA assessment data in Term 1. 
●​ Monitor shifts each term and change groups as required . 
●​ Progress check with principal once per term  

Professional Learning 

●​ All kaiako and LAs trained in BSLA 
●​ Literacy specialists and team leaders conduct weekly walk-throughs and 

coaching. 
●​ PLG  – Acceleration strategies, five-week Stop-and-Check cycle. 

Whānau Partnerships 

●​ Communication to all whānau (Term 2, Weeks 1–2) on the literacy program 
and home support strategies. 

●​ How To Help at home workshop - 15 May 
●​ Targeted whānau engagement for students needing the most acceleration 

– direct conversations on home support. 

​ Fidelity to the BSLA programme was achieved by walk-throughs in Term 
One. These checked that the core components of BSLA were being taught in 
the suggested time frames.  

​ Coaching conversations accompanied the walk-throughs. Walk throughs 
continued throughout the year with more of a coaching focus. 

​ Expectations of 3 Taumata per year shift was made explicit and monitored 
by class tracking document and use of Hero for transparent groupings. 

​ Each class had a Learning Assistant trained in BSLA to support the one hour 
sessions daily. Most took small group reading or targeted additional phonics 
practice. 

​ Team hui routinely discussed ideas that promoted acceleration. A sense of 
urgency was communicated to lift our data. 

​ Data was analysed and open to learning conversations were had about 
classes not having enough of a shift in levels. 

​ The Literacy Lead and Rt Lit held PLD around assessment at reporting time 
points. 

​ The Literacy Lead provided coaching for teachers in areas related to 
walk-throughs. Surveys and sign up sheets were also circulated to find what 
teachers wanted support with . The Literacy Lead modelled best practice 
teaching of BSLA in all Junior classes and some Senior classes to grow 
teacher practice.  

​ The Rt Lit supported teaching BSLA in the Senior classes by observing and 
providing feedback for growth. 

​ Tier 2 intervention - see table above. This was a successful intervention that 
provided acceleration to 88% of the 102 students. 

Reason for the variance  
Year 4 Target - exceeded by 16% 
Year 3 Target - exceeded by 24% 
 

●​ Fidelity of the programme 
●​ PLD for Learning Assistants 
●​ High, explicit  expectations 
●​ A sense of urgency 
●​ Ongoing modelling and coaching 
●​  102 students receiving quality  tier 2 SLA intervention  

Planning for next year.   Where to next?  
-​ Planning for Tier 3 by targeting the students most likely to move. 



-​ Analyse the success achieved with students making accelerated progress. Incorporate these findings in 2026. 
-​ Use the traffic light system with  the data and  align the intervention to those most likely to shift. 
-​ Plan for and guide in-class support for those students with additional  learning challenges who are not making progress.. 
-​ Minimise cross-grouping where possible. Empower teachers to cater for multiple groups in their classes.  

SOURCES OF EVIDENCE:  
Tier 2 Tracking document - Phase One 
Progress document 
Phase Two  
OTJ tracker 2025 

 
 
 

 

Evaluation and analysis of the school’s students’ progress and achievement  

 This information is presented in a separate report: Gate På School - End of Year Data - 2025 

 
 
 
 

How we have given effect to Te Tiriti o Waitangi  

Current Priorities 

The school is committed to fostering Māori student success through culturally responsive teaching, whānau engagement, and targeted professional 
development. The following strategies are currently in place and reflected in our 2025 annual goals: 

●​ Our localised curriculum honours Tangata Whenua and has explicit links with Te Tai Whanake (Tauranga moana - localised curriculum), ensuring 
Māori perspectives and values are embedded across learning areas and taught within 6 concept lessons throughout the term. 



●​ Culturally responsive teaching aligns with Te Ao Māori frameworks, incorporating tikanga Māori, pūrākau (stories), and mātauranga Māori 
(knowledge). E.g Kopurererua students engage in weekly/ daily pōwhiri to strengthen their understanding of the tikanga and reo Māori associated 
with this practice.  

●​ The Rangaranga Reo ā Tā programme has been introduced, and implementation is underway in Whare Reo Teina. 
●​ Two PLD sessions have been completed with junior kaiako to support effective delivery. New kaiako are scheduled in for PLD to take place in 

2026. 
●​ Resources have been received, and kaiako are actively incorporating the programme into classroom teaching. 
●​ Te Reo Māori lessons continue for all mainstream classes, ensuring language progression is embedded. 
●​ A learning progression framework has been developed for kaiako to support ease of content and progression. This has been introduced to staff 

and unpacked in Friday morning hui. 
●​ A structured PLD plan was implemented to build the capability of rumaki kaiako in effectively responding to diverse tamariki learning needs, 

particularly in Te Reo Māori. 
●​ Senior Māori-medium leadership conducts frequent and regular observations in rumaki akomanga, ensuring the fidelity of programmes and the 

appropriate level of reo Māori is maintained. 
●​ Tuakana-Teina mentoring supports younger students in both learning and cultural identity. 
●​ Māori student leadership roles are promoted through kapa haka, pōwhiri, and student-led assemblies 
●​ Student progress is monitored holistically using culturally responsive frameworks, including Te Whare Tapa Whā. 

Cultural Responsiveness 

●​ Embedding Te Reo Māori across the school through: 
○​ Bilingual signage throughout the kura and in classrooms 
○​ School karakia and waiata 
○​ Māori language spoken over the school speaker system 
○​ Te Reo Māori deliberate integration of language in school assembly 

●​ Embedding Te Ao Māori across the school through: 
○​ School-wide kapa haka tutor acquired and teaching on Fridays and running a poi club at lunch time 
○​ Kaupapa Māori selections provided to tamariki through senior passion projects on a Friday e.g rongoa Māori - kawakawa balm 
○​ Kopurererua kaiako reporting on tikanga māori and how students have made progress in this area. E.g karakia, moteatea, pōwhiri, hariru, 

waiata 
○​ Continued unpacking and deliberate teaching and learning focused on uara Māori - ​ Whanaungatanga, Rangatiratanga, Tumanakotanga, 

Manaakitanga 

Whānau & Community Engagement 

●​ Strengthening whānau partnerships through hui, mana whenua group, communication, and collaboration to enhance student success. 
●​ Celebrating Matariki and other kaupapa Māori events to deepen cultural connections. Whānau input, support and engagement encouraged. 



●​ Holding pō whānau at marae where whānau are much more comfortable and likely to engage and participate. 

Next Steps 

●​ All mainstream kaiako deliver at Level 4a (12-30% instruction in Te Reo Māori), providing more than 3 up to 7.5 hours per week of Te Reo Māori 
learning. 

●​ Rumaki kaiako deliver at Level 1 (81-100% of instruction in Te Reo Māori), ensuring a full immersion environment with more than 20 up to 25 hours 
per week of Māori-medium instruction. 

●​ Continued support for rumaki kaiako in effectively implementing new reo rangaranga ā tā program, including continued PLD and upskilling. 
●​ Ongoing monitoring and assessment will be conducted throughout the year to track impact and inform further development around new reo 

structured programme 
●​ Working alongside local marae and iwi to embed Māori perspectives into learning. 
●​ Service learning at marae - tamariki feel more established in their marae and are giving back to the community 
●​ Further supporting our Māori whānau to access curriculum events that are run through kura around how they can support their tamariki and 

their learning from their home.  
●​ PLD for all staff to build confidence and competency in teaching Te Reo Māori and tikanga Māori. Friday morning hui. This will continue when 

Maths PLD is not so heavy in our Friday morning hui. 
●​ Cultural performances for school and within community  
●​ More tamariki Māori accessing learning through a Māori lens and underpinned by tikanga and uara Māori. 
●​ Rumaki kaiako to unpack new Marau and reflect new structure within their planning and teaching. 

 
 

 

Statement of compliance with employment policy  

For the year ended 31st December 2025 the Gate Pā School Board: 
 

●​ Has developed and implemented personnel policies, within policy and procedural frameworks to ensure the fair and proper treatment of 
employees in all aspects of their employment. 

 
●​ Has reviewed its compliance against both its personnel policy and procedures and can report that it meets all requirements and identified best 

practice. 
 

●​ Is a good employer and complies with the conditions contained in the employment contracts of all staff employed by the Board 
 

●​ Ensures all employees and applicants for employment are treated according to their skills, qualifications and abilities without bias or 



discrimination. 
 

●​ Meets all Equal Employment Opportunities requirements. 

 
 
 
 

Financial statements  

Currently being audited as per MoE guidelines 
 

 
· 

 
 

Report on other special and contestable funding : 

Kiwisport funding  

Kiwi Sport funding is used for the  following:  
●​ The purchase of physical education equipment and outside play resources. 
●​ Subsidies for students who need financial assistance for Sports clubs subs. 
●​ Assistance with transport to specialised sporting events. 

Total received in 2025 was $ 6142.24 
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Reading/ Pānui Auraki - Term 4, 2025

Year 0 67% 33%

Year 1 10% 19% 69% 2%

Year 2 13% 21% 45% 19% 2%

Year 3 2% 16% 11% 40% 24% 7%

Year 4 4% 15% 15% 17% 24% 19% 2% 4%

Year 5 4% 6% 4% 9% 35% 19% 19% 4%

Year 6 2% 2% 2% 2% 44% 32% 15%

Curriculum Level Pre 1 Early 1 Mid 1 Late 1 Early 2 Mid 2 Late 2 Early 3 Mid 3 Late 3 Early 4 Mid 4 Late 4

Key Not tracking to meet expected
curriculum level

Working towards expected
curriculum level

Working at expected
curriculum level

Working above expected
curriculum level

Reading/ Pānui Term 4 Performance 

Year Level Did not meet EOY expectation Achieved EOY expectation Exceeded EOY expectation

Year 0 - 100% -

Year 1 10% 88% 2%

Year 2 13% 88% 2%

Year 3 29% 64% 7%

Year 4 34% 41% 25%

Year 5 23% 54% 23%

Year 6 8% 76% 15%

Auraki
Pānui



Pānui
Progress

Progress is taken from Term 2, 2025 OTJs to
Term 4, 2025 OTJs. This data does not include
a percentage of children who only have one
data set due to not being students at Gate Pā
School at the start of 2025 when OTJs were
entered.
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Auraki Reading Progress (Term 2, 2025 - Term 4, 2025)

Year Level Backwards Insufficient- 0 Expected -1 Accelerated- 2+ Overall Progress

0 0 (0%) 0 (0%) 6 (100%) 0 (0%) 100%

1 0 (0%) 6 (12%) 31 (65%) 11 (23%) 88%

2 0 (0%) 4 (9%) 35 (74%) 8 (17%) 91%

3 0 (0%) 6 (14%) 26 (60%) 11 (26%) 86%

4 1 (2%) 3 (7%) 14 (30%) 28 (61%) 91%

5 1 (2%) 17 (31%) 18 (33%) 19 (35%) 68%

6 1 (3%) 7 (18%) 13 (33%) 18 (46%) 79%

What’s Going Well

Strong overall achievement across most year levels.
High proportions of students making expected or accelerated progress between Term 2 and Term 4, particularly in:

Year 4, where 91% made expected or accelerated progress, including 61% accelerated.
Year 2, with 91% overall progress and 17% accelerated.

Acceleration is evident in the upper school, especially:
Year 6, where 46% of students made accelerated progress and 79% made overall progress, supporting improved achievement
outcomes.

Reading achievement improves as students move through the school.
The distribution across curriculum sub-levels shows many learners working at or above expected curriculum levels, particularly from
Year 3 onwards, indicating effective scaffolding and progression.

Areas to develop

Achievement dips in the middle years, particularly:
Year 4, where 34% did not meet EOY expectation despite strong progress data, suggesting that recent acceleration has not yet
translated fully into achievement.
Year 3, where 29% did not meet EOY expectation, indicating a need for earlier intervention.

Insufficient progress remains an issue in some cohorts, notably:
Year 5, where 31% made insufficient progress, indicating the need for more targeted or intensive support.
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Mathematics/ Pāngarau Auraki - Term 4, 2025

Year 0 100%

Year 1 6% 90% 4%

Year 2 13% 74% 13%

Year 3 2% 4% 27% 40% 16% 11%

Year 4 6% 4% 8% 19% 24% 23% 15% 2%

Year 5 2% 7% 10% 9% 23% 26% 19% 4%

Year 6 2% 7% 7% 12% 12% 12% 32% 10% 5%

Curriculum Level Pre 1 Early 1 Mid 1 Late 1 Early 2 Mid 2 Late 2 Early 3 Mid 3 Late 3 Early 4 Mid 4 Late 4

Key Not tracking to meet expected
curriculum level

Working towards expected
curriculum level

Working at expected
curriculum level

Working above expected
curriculum level

Mathematics/ Pāngarau Term 4 Performance 

Year Level Did not meet EOY expectation Achieved EOY expectation Exceeded EOY expectation

Year 0 - 100% -

Year 1 6% 94% -

Year 2 - 87% 13%

Year 3 33% 56% 11%

Year 4 37% 47% 17%

Year 5 28% 49% 23%

Year 6 40% 35% 15%

Auraki
Pāngarau



Pāngarau
Progress

Progress is taken from Term 2, 2025 OTJs to
Term 4, 2025 OTJs. This data does not include
a percentage of children who only have one
data set due to not being students at Gate Pā
School at the start of 2025 when OTJs were
entered.
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Auraki Pāngarau Progress (Term 2, 2025 - Term 4, 2025)

Year Level Backwards Insufficient- 0 Expected -1 Accelerated- 2+ Overall Progress

0 0 (0%) 4 (67%) 2 (33%) 0 (0%) 33%

1 0 (0%) 37 (77%) 11 (23%) 0 (0%) 23%

2 0 (0%) 16 (34%) 23 (49%) 8 (17%) 56%

3 0 (0%) 8 (19%) 26 (60%) 9 (21%) 81%

4 0 (0%) 4 (9%) 24 (52%) 18 (39%) 91%

5 0 (0%) 1 (2%) 26 (47%) 28 (51%) 98%

6 0 (0%) 7 (18%) 20 (51%) 12 (31%) 82%

What’s Going Well

Strong achievement at the junior level with Year 0 achieving 100% at end-of-year expectation and Year 1 achieving 94% at
expectation.
High levels of progress in the upper and middle years, particularly Year 5, where 98% of students made overall progress,
including 51% accelerated, Year 4, with 91% making expected or accelerated progress, and 39% accelerated.
Acceleration is a clear strength from Year 3 onwards, indicating effective teaching and intervention:

Year 3: 21% accelerated
Year 4: 39% accelerated
Year 5: 51% accelerated
Year 6: 31% accelerated

The curriculum-level distribution shows many learners working at or above expected curriculum levels, especially in Years 4–
6, supporting strong progress trends.

Areas of Concern

Achievement does not yet reflect the strength of progress in some year levels, particularly Year 5, where 98% made progress,
but only 49% achieved EOY expectation, suggesting that gaps remain despite strong acceleration.
Middle-year achievement remains a concern, especially:
Year 3, where 33% did not meet EOY expectation.
Year 4, with 37% below EOY expectation, despite strong progress data.
The data highlights a need to strengthen early intervention and coherence between junior and middle years, ensuring early
progress builds momentum towards meeting curriculum expectations.



Auraki
Tuhituhi
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Writing/ Tuhituhi Auraki - Term 4, 2025

Year 0 17% 83%

Year 1 12% 38% 38% 12%

Year 2 13% 26% 57% 4%

Year 3 4% 24% 20% 24% 20% 7%

Year 4 11% 19% 19% 11% 25% 11% 2% 2%

Year 5 4% 21% 9% 19% 25% 19% 4%

Year 6 2% 2% 12% 24% 20% 17% 17% 2%

Curriculum Level Pre 1 Early 1 Mid 1 Late 1 Early 2 Mid 2 Late 2 Early 3 Mid 3 Late 3 Early 4 Mid 4 Late 4

Key Not tracking to meet expected
curriculum level

Working towards expected
curriculum level

Working at expected
curriculum level

Working above expected
curriculum level

Writing/ Tuhituhi Term 4 Performance 

Year Level Did not meet EOY expectation Achieved EOY expectation Exceeded EOY expectation

Year 0 17% 83% -

Year 1 12% 76% -

Year 2 13% 83% 4%

Year 3 48% 44% 7%

Year 4 49% 36% 15%

Year 5 53% 44% 4%

Year 6 60% 34% 2%



Tuhituhi
Progress

Progress is taken from Term 2, 2025 OTJs to
Term 4, 2025 OTJs. This data does not include
a percentage of children who only have one
data set due to not being students at Gate Pā
School at the start of 2025 when OTJs were
entered.
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Auraki Tuhituhi Progress (Term 2, 2025 - Term 4, 2025)

Year Level Backwards Insufficient- 0 Expected -1 Accelerated- 2+ Overall Progress

0 0 (0%) 1 (17%) 5 (83%) 0 (0%) 83%

1 0 (0%) 12 (25%) 28 (58%) 8 (17%) 75%

2 0 (0%) 12 (26%) 32 (68%) 3 (6%) 74%

3 0 (0%) 9 (21%) 30 (70%) 4 (9%) 79%

4 0 (0%) 4 (9%) 20 (43%) 22 (48%) 91%

5 0 (0%) 12 (22%) 25 (45%) 18 (33%) 78%

6 1 (3%) 9 (24%) 18 (47%) 10 (26%) 73%

What’s Going Well

Strong progress is evident across most year levels, with overall progress rates above 70% in every cohort
Year 4 stands out, with 91% of students making expected or accelerated progress, including 48% accelerated.
Year 3 shows 79% overall progress, indicating solid movement despite lower achievement outcomes.

Acceleration is increasingly evident in the middle years, particularly:
Year 4, where nearly half of learners (48%) made accelerated progress.
Year 5, with 33% accelerated, suggesting effective teaching strategies for this cohort.

Junior writing foundations are strong, with:
Year 0: 83% making expected progress.
Year 1: 75% making expected or accelerated progress.

Curriculum-level distributions show a growing proportion of learners working at or above expected curriculum levels by Years 4–
6, reflecting gradual improvement in writing complexity and control.

 Areas of Concern

Achievement outcomes decline in the upper years, despite strong progress:
Year 6: 60% did not meet EOY expectation, even though 73% made progress.
Year 5: 53% did not meet EOY expectation, with 78% making progress.
The middle years present the greatest challenge, particularly:
Year 3, where 48% did not meet EOY expectation, despite 79% making progress.
Year 4, with 49% below EOY expectation, even alongside strong acceleration.
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 Pānui Rūmaki - Term 4, 2025

Tau 1 29% 71%

Tau 2 25% 75%

Tau 3 14% 57% 29%

Tau 4 29% 14% 29% 14% 14%

Tau 5 25% 50% 25%

Tau 6 11% 22% 33% 33%

Curriculum Level Pre 1 Early 1 Mid 1 Late 1 Early 2 Mid 2 Late 2 Early 3 Mid 3 Late 3 Early 4 Mid 4 Late 4

Key Not tracking to meet expected
curriculum level

Working towards expected
curriculum level

Working at expected
curriculum level

Working above expected
curriculum level

Pānui Term 4 Performance 

Year Level Did not meet EOY expectation Achieved EOY expectation Exceeded EOY expectation

Tau 0/1 - 100% -

Tau 2 - 100% -

Tau 3 14% 86% -

Tau 4 43% 43% 14%

Tau 5 75% 25% -

Tau 6 11% 55% 33%

Rūmaki
Pānui



Gate Pā School

Pukehinahina

Rūmaki Pānui Progress (Term 2, 2025 - Term 4, 2025)

Year Level Backwards Insufficient- 0 Expected -1 Accelerated- 2+ Overall Progress

0/1 0 (0%) 0 (0%) 6 (100%) 0 (0%) 100%

2 0 (0%) 1 (25%) 3 (75%) 0 (0%) 75%

3 0 (0%) 3 (21%) 9 (64%) 2 (14%) 78%

4 0 (0%) 1 (14%) 2 (29%) 4 (57%) 86%

5 0 (0%) 1 (25%) 1 (25%) 2 (50%) 75%

6 0 (0%) 0 (0%) 0 (0%) 9 (100%) 100%

Pānui
Progress

Progress is taken from Term 2, 2025 OTJs to
Term 4, 2025 OTJs. This data does not include
a percentage of children who only have one
data set due to not being students at Gate Pā
School at the start of 2025 when OTJs were
entered.

What’s Going Well

Strong achievement in the junior and senior cohorts, with:
Tau 0/1 and Tau 2 achieving 100% at end-of-year expectation, with no learners below expectation.
Tau 6 showing strong achievement, with 55% achieving EOY expectation and 33% exceeding, indicating high-level reading
proficiency for a significant proportion of learners.

Very high levels of progress across all year levels, with:
Tau 0/1 and Tau 6 showing 100% overall progress between Term 2 and Term 4.

Tau 4 demonstrating strong acceleration, where 57% of learners made accelerated progress, contributing to improved
achievement outcomes.
The curriculum-level distribution shows learners moving into and beyond expected curriculum levels, particularly from Tau 4
onwards, highlighting successful scaffolding and language-rich learning environments.

Areas of Concern

Achievement variability is evident in the middle years, particularly:
Tau 5, where 75% of learners did not meet EOY expectation, despite 75% making overall progress, indicating that progress
has not yet been sufficient to close gaps.
Tau 4, where achievement is evenly spread (43% below, 43% at, 14% exceeding), suggesting uneven consolidation of
learning.

Some learners are making expected progress but remain below expectation, especially in:
Tau 3, where 78% made progress, yet 14% did not meet EOY expectation.

Achievement in Tau 5 requires targeted attention, to ensure that existing progress translates into meeting curriculum
expectations in future terms.



Rūmaki
Tuhituhi
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Tuhituhi Rūmaki - Term 4, 2025

Tau 1 100%

Tau 2 50% 50%

Tau 3 7% 36% 36% 21%

Tau 4 14% 43% 14% 29%

Tau 5 25% 50% 25%

Tau 6 11% 22% 22% 44%

Curriculum Level Pre 1 Early 1 Mid 1 Late 1 Early 2 Mid 2 Late 2 Early 3 Mid 3 Late 3 Early 4 Mid 4 Late 4

Key Not tracking to meet expected
curriculum level

Working towards expected
curriculum level

Working at expected
curriculum level

Working above expected
curriculum level

Tuhituhi Term 4 Performance 

Year Level Did not meet EOY expectation Achieved EOY expectation Exceeded EOY expectation

Tau 0/1 - 100% -

Tau 2 - 100% -

Tau 3 43% 57% -

Tau 4 71% 29% -

Tau 5 75% 25% -

Tau 6 33% 66% -



Tuhituhi
Progress

Progress is taken from Term 2, 2025 OTJs to
Term 4, 2025 OTJs. This data does not include
a percentage of children who only have one
data set due to not being students at Gate Pā
School at the start of 2025 when OTJs were
entered.
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Rūmaki Tuhituhi Progress (Term 2, 2025 - Term 4, 2025)

Year Level Backwards Insufficient- 0 Expected -1 Accelerated- 2+ Overall Progress

0/1 0 (0%) 6 (86%) 1 (14%) 0 (0%) 14%

2 0 (0%) 2 (50%) 2 (50%) 0 (0%) 50%

3 0 (0%) 7 (50%) 5 (36%) 2 (14%) 50%

4 1 (14%) 1 (14%) 5 (71%) 0 (0%) 71%

5 0 (0%) 1 (25%) 2 (50%) 1 (25%) 75%

6 0 (0%) 0 (0%) 6 (67%) 3 (33%) 100%

What’s Going Well

Strong achievement in the junior years, with:
Tau 0/1 and Tau 2 achieving 100% at end-of-year expectation, indicating very strong foundational writing development.

High levels of progress in the senior cohort, particularly:
Tau 6, where 100% of learners made expected or accelerated progress, including 33% accelerated, and 66% achieved EOY
expectation.

Acceleration is evident in the middle years, especially:
Tau 4, where 71% of learners made expected progress, supporting movement toward curriculum expectations.
Tau 5, with 75% overall progress, including 25% accelerated, indicating positive movement for some learners.

 Areas to develop

Achievement drops significantly in the middle years, particularly:
Tau 4, where 71% did not meet EOY expectation, despite strong progress.
Tau 5, with 75% below EOY expectation, indicating that progress has not yet translated into achievement.

Progress is not yet sufficient to close writing gaps for many learners:
Tau 3, where 50% made overall progress, but 43% remain below EOY expectation.

Acceleration is limited across most cohorts, with:
Writing achievement appears more fragile than reading, highlighting the need for:

Greater emphasis on sentence structure, vocabulary, and extended writing
Continued integration of oral language and authentic writing contexts.
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Pāngarau Rūmaki - Term 4, 2025

Tau 1 71% 29%

Tau 2 25% 75%

Tau 3 22% 43% 21% 14%

Tau 4 14% 14% 14% 14% 43%

Tau 5 25% 25% 50%

Tau 6 11% 56% 22% 11%

Curriculum Level Pre 1 Early 1 Mid 1 Late 1 Early 2 Mid 2 Late 2 Early 3 Mid 3 Late 3 Early 4 Mid 4 Late 4

Key Not tracking to meet expected
curriculum level

Working towards expected
curriculum level

Working at expected
curriculum level

Working above expected
curriculum level

Maths/ Pāngarau Term 4 Performance against End-of-Year Expectations

Year Level Did not meet EOY expectation Achieved EOY expectation Exceeded EOY expectation

Tau 0/1 - 100% -

Tau 2 - 100% -

Tau 3 22% 64% 14%

Tau 4 42% 57% -

Tau 5 100% 0% -

Tau 6 11% 78% 11%

Rūmaki
Pāngarau



Pāngarau
Progress

Progress is taken from Term 2, 2025 OTJs to
Term 4, 2025 OTJs. This data does not include
a percentage of children who only have one
data set due to not being students at Gate Pā
School at the start of 2025 when OTJs were
entered.
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Rūmaki Pāngarau Progress (Term 2, 2025 - Term 4, 2025)

Year Level Backwards Insufficient- 0 Expected -1 Accelerated- 2+ Overall Progress

0/1 0 (0%) 4 (57%) 3 (43%) 0 (0%) 43%

2 0 (0%) 2 (50%) 2 (50%) 0 (0%) 50%

3 0 (0%) 2 (14%) 9 (64%) 3 (21%) 85%

4 0 (0%) 4 (57%) 2 (29%) 1 (14%) 43%

5 0 (0%) 2 (50%) 2 (50%) 0 (0%) 50%

6 0 (0%) 1 (11%) 1 (11%) 7 (78%) 89%

What’s Going Well

Strong achievement in the junior years, with:
Tau 0/1 and Tau 2 achieving 100% at end-of-year expectation, indicating very strong early number and mathematical
understanding.

Excellent outcomes in the senior cohort, particularly:
Tau 6, where 78% achieved EOY expectation and 11% exceeded, alongside 89% making overall progress, including 78%
accelerated.

High levels of progress in key cohorts, especially:
Tau 3, where 85% of learners made expected or accelerated progress, including 21% accelerated, supporting improved
achievement outcomes.

No backward movement across any year level, indicating consistent learning progress and effective support structures.

Areas to develop

Achievement variability is evident in the middle years, particularly:
Tau 4, where 42% did not meet EOY expectation, despite 43% making overall progress.
Tau 5, where 100% of learners did not meet EOY expectation, indicating a critical cohort for targeted support.

Progress is not yet sufficient to close gaps in some cohorts, especially:
Tau 4 and Tau 5, where overall progress rates sit at 43% and 50%, respectively.



School EquityAnalysis: 
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 Curriculum Achievement by Ethnicity and Gender
Ethnicity -Pānui/ Reading

Ethnicity Below Expected At Expected Above Expected 

Māori 35 (21%) 124 (76%) 4 (2%)

New Zealand European 7 (15%) 40 (83%) 1 (2%)

Pacific Peoples 11 (37%) 18 (60%) 1(3%)

Asian 13 (14%) 80 (82%) 4 (4%)

MELAA 1 (50%) 1 (50%) -

Other - - 1 (100%)

Gender -Pānui/ Reading

Gender Below Expected At Expected Above Expected 

Female 27 (17%) 125 (79%) 7 (4%)

Male 42 (22%) 142 (75%) 5 (3%)

Pānui
What’s Going Well

Most students across all groups are achieving at
expected in Reading.
NZ European and Asian learners show particularly
strong achievement.
Girls are performing strongly with nearly 80% at
expected.

Areas of Concern
Pacific learners show the highest inequity, with 37%
below expected.
Māori learners have a strong majority at expected, but a
significant number (35 students) remain below.
Boys are more likely to be below expected than girls.

Equity & Acceleration Opportunities

Pacific learners and boys represent the clearest
opportunity for accelerated progress.
Targeting Māori learners below expected will support
equity and reduce the overall achievement gap.
A focus on culturally responsive literacy teaching, oral
language development, and structured reading
intervention will likely have the greatest impact.



School EquityAnalysis: 
 Curriculum Achievement by Ethnicity and Gender

Ethnicity -Tuhituhi/ Writing

Ethnicity Below Expected At Expected Above Expected 

Māori 69 (42%) 92 (56%) 2 (1%)

New Zealand European 19 (40%) 26 (54%) 3 (6%)

Pacific Peoples 18 (60%) 12 (40%) -

Asian 26 (27%) 68 (70%) 3 (3%)

MELAA 1 (50%) 1 (50%) -

Other - 1 (100%) -

Gender -Tuhituhi/ Writing

Gender Below Expected At Expected Above Expected 

Female 45 (28%) 108 (68%) 6 (4%)

Male 90 (48%) 97 (51%) 2 (1%)

Tuhituhi
What’s Going Well

Asian learners show relatively strong achievement
70% at expected
27% below

Over half of Māori and NZ European learners are at
expected

Māori: 56% at expected
NZ European: 54% at expected
While not strong, it shows there is a stable middle
band of students meeting expectations.

Strong middle band of students achieving at expected.
Asian learners and girls are achieving comparatively
well.

Areas of Concern

Writing achievement is significantly lower than reading.
Pacific learners are the highest priority for acceleration.
Māori learners represent a large group needing
acceleration.
Boys are at significant risk in writing.
Very few students are achieving above expected (1–6%)
— indicating limited stretch/challenge.

Equity & Acceleration Opportunities

Targeted acceleration for boys and Pacific learners.
Focused support for Māori learners below expected.
Strengthen writing pedagogy school-wide.
Develop extension pathways to grow above-expected
achievement.
Embed structured, explicit writing instruction across
year levels.



School EquityAnalysis: 

Gate Pā School

Pukehinahina

 Curriculum Achievement by Ethnicity and Gender
Ethnicity -Pāngarau/ Mathematics

Ethnicity Below Expected At Expected Above Expected 

Māori 47 (29%) 114 (70%) 2 (1%)

New Zealand European 9 (19%) 37 (77%) 2 (4%)

Pacific Peoples 16 (54%) 13 (43%) 1 (3%)

Asian 9 (9%) 86 (89%) 2 (2%)

MELAA 1 (50%) - 1 (50%)

Other - 1 (100%) -

Gender -Pāngarau/ Mathematics

Gender Below Expected At Expected Above Expected 

Female 36 (23%) 121 (76%) 2 (1%)

Male 48 (25%) 135 (71%) 6 (3%)

Pāngarau
What’s Going Well

Strong overall achievement across many ethnic groups,
with several groups achieving 70% or more at or above
expectation
Strong overall achievement across most groups.
Minimal gender gap.
Asian and NZ European learners achieving highly.
Most students sit at expected curriculum level.
Achievement in mathematics is broadly similar across
genders
Equitable access to mathematics achievement for boys
and girls compared with writing.

Areas of Concern

Pacific learners show significant inequity (54% below
expected).
Māori learners have nearly a third below expected.
Very limited numbers achieving above expected.

Equity & Acceleration Opportunities
Targeted acceleration for Pacific learners.
Continued focus on Māori learners below expected.
Increase extension and challenge opportunities.
Maintain gender equity gains.
Strengthen maths vocabulary and reasoning across the
school.



Gate Pā School
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Reading/ Pānui Writing/ Tuhituhi Maths/ Pāngarau

Year 2024 2025 2024 2025 2024 2025

1 93% 90% 94% 83% 98% 94%

2 63% 90% 57% 87% 94% 81%

3 32% 71% 35% 51% 31% 56%

4 60% 66% 40% 51% 50% 47%

5 46% 67% 26% 48% 43% 49%

6 51% 92% 46% 36% 44% 35%

Rumaki 57% 82% 53% 71% 59% 84%

2024/2025 DATA COMPARISON2024/2025 DATA COMPARISON
Data here shows a comparison between EOY achievement in term 4, 2024 compared to EOY achievement in
term 4, 2025. Data represents the % of students who have achieved or exceeded EOY expectations.
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Reading/ Pānui Writing/ Tuhituhi Maths/ Pāngarau

Year 2024 2025 2024 2025 2024 2025

Auraki 57% 80% 50% 60% 61% 75%

Rumaki 57% 82% 53% 71% 59% 75%

Overall 58% 80% 51% 61% 60% 75%

2024/2025 DATA COMPARISON2024/2025 DATA COMPARISON
Data here shows a comparison between EOY achievement in term 4, 2024 compared to EOY achievement in
term 4, 2025. Data represents the % of students who have achieved or exceeded EOY expectations.



Subject
Māori in Auraki 
(Achievement EOY)

Māori in Rūmaki 
(Achievement EOY)

Panui/ Reading 77% 82%

Tuhituhi/ Writing 56% 64%

Pāngarau/ Maths 71% 73%

Gate Pā School

Pukehinahina

Māori learners in Rūmaki achieve at higher rates than Māori learners in Auraki across all
three learning areas.
The largest difference is in Writing, where Rūmaki Māori learners are 8.1 percentage points
higher than their Auraki peers.
Reading and Maths achievement levels are strong in both pathways, with Rūmaki maintaining
a consistent advantage.

This pattern aligns with research that identifies culturally responsive and kaupapa Māori
learning environments as supporting:

Stronger learner engagement
Increased sense of identity and belonging
Greater language-rich learning contexts
Improved academic outcomes for Māori learners

Māori learners in Auraki and Rūmaki are making broadly similar progress overall, with no large
disparities across the three learning areas.
Reading shows the strongest average progress for Māori learners in both pathways.
Auraki Māori learners show slightly higher average progress in all subject areas, However, the
differences are small and should not be interpreted as achievement gaps.

Māori Learners
Achievement outcomes for Māori

Subject
Māori in Auraki 
Progress average

Māori in Rūmaki 
Progress average

Panui/ Reading 1.31 1.28

Tuhituhi/ Writing 1 0.73

Pāngarau/ Maths 1.12 1



 

 

Our Statement of Variance together with the students’ progress and achievement data clearly 
shows how Gate Pā School gives effect to Te Tiriti o Waitangi.  

These documents show how : 

●​ we are working to ensure that its plans, policies, and local curriculum reflect local 
tikanga Māori, mātauranga Māori, and te ao Māori; and 

●​ we are taking all reasonable steps to make instruction available in tikanga Māori and te 
reo Māori                                                                                                               

●​ we are striving for achieving equitable outcomes for Māori students. 
●​ we have made towards making instruction available in tikanga and te reo Māori. 

 

Rochelle Jensen - Principal 

 

 



 
 
21/04/2026 
 
 
Kiwi Sport Funding 
 
 
Kiwi Sport funding is used for the  following:  
 
The purchase of physical education equipment and outside play resources. 
 
Subsidies for students who need financial assistance for Sports clubs subs. 
 
Assistance with transport to specialised sporting events. 
 
Total received in 2025 was $6359.36 
 
 




